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Introduction 
 
"Where we go one, we go all." —QAnon mantra. 
 
Conspiracy theories have existed since time immemorial, regardless of nationality, age, race, ethnicity, 
or any other identity marker. Conspiracies tell a powerful story about the zeitgeist of a particular 
moment and the deep uncertainties and anxieties of those who believe them, even if that story isn't 
true (Pipes, 1997; Chabris & Simons, 2010; Walker, 2013; Jane & Fleming, 2014; Brotherton, 2016; 
Uscinski & Parent, 2014; Uscinski, 2019; Butter, 2020). A potent new conspiracy theory called QAnon 
has recently emerged, which has received widespread media attention. In this article, we offer a 
concise overview of the history of QAnon, its relationship to other conspiracy theories, and the 
challenges it poses for librarians.  Although widely covered in disciplinary discourse external to 
librarianship, a gap exists between the literature on information literacy and conspiracy thinking. Yet, 
in the fight against misinformation and disinformation, information literacy and critical thinking have 
been identified as essential (de Paor & Heravi, 2020; Batchelor, 2017; Eva & Shea, 2018). As 
information literacy librarians teaching source evaluation, we offer the following analysis of ongoing 
research into conspiracy theories, on the one hand, and methods for interrogating online information 
sources on the other. Taken together, we hope to start a conversation with fellow librarians on 
countering conspiratorial worldviews like QAnon through information literacy and critical thinking 
instruction.  
 
Defining Conspiracy Theories 
 
In the September 2013 special issue of the British Psychology Society's Quarterly Magazine, Robert 
Brotherton defines conspiracy theories through seven characteristics, which serve as a useful guide for 
distinguishing them from other (non-conspiracy) theories. First, conspiracy theories are, and may 
contain, unverified claims at odds with the mainstream consensus, and they grow and thrive because 
of their opposition to consensus: "In conspiracist rhetoric, the mainstream explanation is usually 
termed the official story," with "official" serving as a disparaging label for the facts (Brotherton, 2013, 
10, his emphasis). Conspiracy theories are sensationalistic -- of all the conspiracies throughout history, 
those that gain the most notoriety most often surround disasters, pandemics, terrorist attacks, 
celebrity deaths, political figures, crashes, and aliens (Brotherton, 2013, 10-11). They assume 
everything is intentional, nothing is coincidental, and the world is divided into "good...struggling 
against evil" (Brotherton, 2013, 11). Those adhering to conspiracy theories have low standards of 
evidence: "Conspiracy theories are primarily built upon negative evidence – gaps or ambiguities in 
knowledge," such as perceived "isolated unanswered questions remaining to be solved" (Brotherton, 
2013, 12). Lastly, conspiracy theories are epistemically self-insulating "against questioning or 
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correction," as seen in the phenomenon known as "cascade logic," which implicates a greater number 
of people and data into an alleged scheme the longer it exists (Brotherton, 2013, 12). Therefore, the 
most successful conspiracy theories morph and evolve in order to stay relevant to followers.  
 
The Conspiratorial Worldview Called QAnon  
 
Brotherton might have been describing QAnon, a conspiratorial worldview that believes an 
underground cabal of Satan-worshipping pedophiles, largely comprised of leftist elites with globalist 
agendas, is embedded within the U.S. government. Like other contemporary conspiracy theories, 
QAnon was born on the internet and continues to recruit members there. Beginning around 2016, it 
has evolved into what conspiracy theory expert Mike Rothschild terms "a cult, a religion, a conspiracy 
theory, a shared delusion, a political movement" (2020a, paragraph 10). In her interviews with QAnon 
members, executive editor and journalist for The Atlantic Adrienne LaFrance noted the evangelical 
overtones of the loose-knit group and their absolute devotion to their anonymous leader, Q: "This 
[movement] is so much bigger than Q, the person or the people behind the account, whoever they 
are" (Brooks et al. 2020, 7:22-9:07).  
 
QAnon was born on an internet image (chan) board called 4chan, created by the computer 
programmer Christopher Poole in the early 2000s.  Message boards are organized according to themes, 
and users post messages anonymously as "anons." From 2003-2008, 4chan was a loose-knit group of 
hackers, anime-enthusiasts, and gamers (Beran, 2019). The next three years gave rise to the hacktivist 
collective, "Anonymous," which became famous in hacker circles for its roles in the Occupy Wall Street 
protests and Arab Spring uprisings (Beran, 2019, xii). Despite the positive associations with 
"Anonymous," 4chan also became known for its /pol/ (politically incorrect) board, which expanded in 
membership as it attracted white nationalists, conspiracy theorists, and angry, disaffected young men 
defining themselves by their lack of employment and education (Beran, 2019, 123-4, 131).  
 
From 2006-2015, several chan boards began competing for membership and prominence (e.g., 2chan, 
4chan, 8chan). In 2012, a new imageboard (8chan) was launched by programmer Frederick Brennan. 
Known as an "infinity board," it allowed users to create SubBoards on any topic. This type of 
unmoderated permissiveness led to its exponential growth (Beran, 2019, 143-6). After 2015, several of 
its members rose to prominence, including Milo Yiannopoulis, who pivoted to Donald Trump's 
presidential campaign. Although he was not a gamer, he had found an audience for the Trump 
campaign in the chan boards' membership: "an immense population of disenfranchised young men 
who were largely voiceless" (Beran 2019, 148). Another minor actor would ultimately play a larger role 
in the QAnon saga. Jim Watkins, the owner of 2chan, was a fervent conspiracy theorist and already 
operated a right-wing media conglomerate out of the Philippines (Vogt et al., 2020, 58:26). He bought 
8chan from Brennan in 2015, effectively owning the Q account (Vogt et al., 2020, 58:26). From 2016 to 
3 
today, QAnon adherents, fact-checkers, and journalists have speculated about Watkins's level of 
involvement in the Q persona and the Q account (Goldman et al., 2018, 35:00; Vogt et al., 2020, 58:26; 
Logically, 2020; Rothschild, 2020b).  
 
A year after Brennan sold Watkins 8chan, presidential candidate Hillary Clinton's 2016 campaign 
manager, John Podesta, found his email account hacked. What became known in the broader media as 
"pizzagate" took hold, and QAnon sprung into the limelight. Infamously, Edgar Maddison Welch 
showed up to the Comet Ping Pong Pizzaria with a AR 15 ready to free enslaved sex-trafficked children. 
When he found nothing and was arrested, he responded that intel on the situation wasn't one hundred 
percent (LaFrance, 2020, 29). To understand this connection, one needs to realize that CP stood for 
child pornography in chan community discourse and that child pornography was often a joke on the 
seedier imageboards (2019, 218). Thus, when the chan community saw Clinton and Podesta, they 
shortened the initials to CP (as a joke), and the D.C. Pizza parlor, Comet Ping Pong, where Podesta had 
organized campaign events, to CPP (as a joke), as well as any mention of cheese pizza (CP) (Beran, 
2019, 218). From the outset, the chan community joked that John Podesta's emails were written in 
code and any mention of CP stood for child pornography, even though chan members had, by then, 
shortened many things to CP.  Like so much of the discourse created on the chan boards, it soon took 
on a life of its own:   
 
To anyone remotely familiar with chan culture and its winking meme signals, it 
was clear that the 'pizzagate' conspiracy theory was a joke... But remarkably, in a 
post-fact world, in which conspiracy was more fun and useful than reality, the 
report spread like all the other Clinton conspiracy theories [at the time]… In this 
environment, it was easy to pick up the banner on Twitter and insist that 
pizzagate was real (Beran, 2019, 219).   
 
Insider jokes and communities are how many of these conspiracies gestated. Another common trope 
on these boards is Live Action Role Playing, where participants act out a role in an evolving script. For 
example, in 2016, a number of participants acted as government officials leaking secrets, including 
HighlevelAnon, FBI-Anon, CIA-Anon, White House Insider Anon (Vogt et al., 2020, 21:44-22:33). 
Because of this culture, nobody gave much thought to a new member who "started posting on the 
/pol/ board, initially not giving any information about themselves, just posting these sort of bizarre 
polemics that were mostly comprised of rhetorical questions…with a paranoid whiff to them" 
(Goldman et al., 2020, 11:53-12:45). The community dubbed the user Q for the top security Q 
clearance they claimed to have. In 2016, even Brennan, the inventor of 8chan, was incredulous: "When 
I first heard about Q, I just thought that it was..somebody having a laugh and tricking people…[and] 
posting vague Nostradamus-like messages'' (Vogt et al., 2020, 21:14-39).  
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However, Q posted around sixty times over the next three or four days, and the chan community took 
note. The posts were based around the premise that Q is an intelligence or military insider with "proof" 
that the U.S. Department of Justice Special Counsel Robert Mueller's investigation into President 
Trump was all a façade (Goldman et al., 2018, 13:12-13:20). President Trump, the belief goes, "is a 
brilliant 4-dimensional chess player" engaged in a strategic prosecution of left-leaning elites who also 
"run a child sex and torture ring [and are] in collusion with basically every person who has been a part 
of a right-wing conspiracy over the last ten years" (Goldman et al., 2018, 13:12-16:49).  Joseph 
Uscinski, professor of Political Science, argues that QAnon's ideation resembles a cult:  
 
As wacky as the QAnon conspiracy theories sound, there's nothing new to them, 
and in fact, it's just a bunch of other long-standing conspiracy theories mushed 
together into one… What Q has done is to galvanize people around a set of ideas 
and weaponize [them] in a way that we haven't normally seen... because Q is a 
cult. They have a sense of group belonging, and even though they're 
decentralized because they're online, they have catchphrases, [a] sense of 
destiny, [and] they lean on each other (Brooks et al., 2020, 25:44-27:46).  
 
Q further claims that indictments have already been handed down but are sealed, and the government 
is tracking bad actors (Goldman et al., 2018, 16:49-19:50). As the chan community accepted this 
worldview, certain users turned to mainstream platforms to proselytize their interpretations of Q's 
messages (Goldman et al., 2018, 33:04; Vogt et al., 2020, 58:26). Over the next six months, the Q 
movement jumped over to YouTube, where videos garnered half a million views, and Reddit Boards 
gathered 30,000 members (Goldman et al., 2020, 25:00-25:33). In December 2017, Paul Furber, a 
devoted follower and interpreter of Q posts made a pitch tailored to a broader audience: "The story 
behind QAnon is so big that we need to get it out to as many people as possible, which is why we're 
going wider...to Youtubers.. Infowars..independent media" (Vogt et al., 2020, 30:19-33:52). So while 
Reddit shut down the problematic boards, QAnon quickly spread to Facebook, Twitter, YouTube, and 
other social media platforms, sneaking into pre-existing groups with seemingly harmless slogans like 
"Save the Children" (Goforth, 2020; Levai, 2020; Miller, 2020).  
 
Similarly, internet users without strong critical information literacy skills continue to drive the 
conspiracy: "the purpose of this whole community is [that] you have to do your own research...and 
that makes this theory something you can tailor to fit whatever you want it to be" (Prescott et al., 
2020, paragraph 15). Followers scour Q's messages, called Qdrops, posted multiple times per day and 
shared via various aggregating or social media sites to interpret actions for "fighting back" (Brooks et 
al., 2020, 5:41-5:49). LaFrance interviewed QAnon adherents to discover that some of them spent six 
hours per day poring over Q's messages for clues to the conspiracy puzzle. Some QAnon adherents 
have even authored entire tomes to the conspiracy theory, which have exploited the internet's retail 
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algorithms (Collins, 2019). Adding to this malevolent cocktail is a president who endorses and feeds the 
conspiratorial frenzy. Fueled by the internet's particularities, the 45th president, and the "post-truth" 
era (Fister, 2017), the particular brand QAnon is selling has entered the mainstream: "The rise of 
mainstream conspiracism is the result not just of bad information or bad politics or bad thinking, but of 
systems built to stoke paranoia and to profit from mistrust" (Goldberg et al., 2020, paragraph 3). By 
September 2020, corporations had teamed up with politicians and QAnon supporters on Trump's re-
election campaign (Associated Press, 2020; Levinthal, 2020).  
 
While the Q movement began as obscure messages posted on the internet's fringe, it has 
spread rapidly in four years, capitalizing on people's "greatest dreams, impulses, and worst 
nightmares" (Goldman et al., 2018, 24:40-24:48). Conspiracies themselves may not be new, but 
the internet has enabled fringe thinkers to "find their people;" and "the power of the social 
web" allows groups to spread from "a niche or regionally-specific cult to a global movement" 
(Brooks et al., 2020, 31:30-31:51). One of the more concerning aspects of QAnon has been its 
ability to morph as it gathers followers (Frenkel & Hsu, 2020; Mac & Lytvynenko, 2020; Frenkel, 
2020). QAnon provides a compelling case study for how these worldviews propagate and 
spread. Disinformation expert Joan Donovan describes it as "a densely networked conspiracy 
theory that is extendible, adaptable, flexible and resilient to takedown" (Donovan, quoted in 
Manjoo, 2020, paragraph 16). Although numbers are hard to pin down, recent polling shows 
that as many as one-third of Republicans believe QAnon to be "mostly true" (Rothschild, 2020a, 
paragraph 21), and almost half (47%) of Americans say they have heard of QAnon, as of 
September 2020 (Mitchell et al., 2020, paragraph 3).  
 
Strategies for Countering Conspiracy Thinking in Academic Libraries  
 
Why should librarians worry about conspiracy theories and those who believe them? Are 
librarians prepared for interacting with QAnon adherents, and what might those interactions 
look like? The next sections outline some strategies and techniques that may assist with such 
interactions, drawn from various disciplines (e.g., psychology, sociology, philosophy, political 
science).  
 
The core values of the librarian profession in North America, as promulgated by the American 
Library Association (ALA), include the promotion of social justice and democracy, which 
"presupposes an informed citizenry" (American Library Association, 2006, paragraph 5). John 
Dewey, one of the founders of the ALA, argued that critical thinking is necessary to dispel doubt 
and promote democracy, and education is the primary way of accomplishing that task (Haber, 
2020, 24). Today, the ALA and the Association of College and Research Libraries (ACRL) continue 
to produce information literacy standards and frameworks that advocate for critical thinking 
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through cultivating discerning citizens and lifelong learning. A challenge of this current 
moment, however, is the pervasiveness of misinformation and disinformation. As fellow 
librarian Barbara Fister surmises in a 2017 essay, "Practicing Freedom in a Post-Trust Era," we 
encourage students to "read widely [and] think critically" because we're preparing them for an 
ambiguous and complex world; information literacy involves weighing evidence and equipping 
learners to "engage with the world as citizens and perhaps change it for the better" (Abstract).   
 
Librarians are uniquely poised to prepare learners for a lifetime of critical thinking, analytical 
reasoning, and information literacy. The rapidly changing information landscape demands a 
new approach to teaching, recognizing, and countering the kind of conspiratorial disinformation 
that intentionally exploits group polarization. Nancy Kranich, in her 2020 article, "Libraries and 
Democracy Revisited," argues that libraries should capitalize on this tumultuous democratic 
moment to "catalyze the shift from merely informing citizens to engaging them…" reclaiming 
our "essential role as cornerstones of democracy" (2020, abstract). To this end, we propose the 
following call to action, building upon an epistemological shift that has already been occurring 
in information literacy and adding lessons drawn from the social sciences and sciences. 
Throughout, we emphasize critical thinking and analytical reasoning, metacognition, and affect. 
Each strategy offers a brief overview, with additional takeaways available on the article's 
companion website (https://sites.google.com/oakland.edu/calltoaction/home).  
 
Shifting Mindsets and Behaviors to Better Evaluate Information 
 
Thus far, one of the only information evaluation tools dedicated to combating conspiracy 
theories relies heavily on the CRAAP test (Meriam Library, 2010). While checklists such as the 
CRAAP test are great mnemonic devices created by librarians to ease the challenging process of 
information evaluation, they risk flattening complex decision-making processes into a series of 
heuristics. Since the CRAAP test was designed, the information ecosystem has become much 
more complex. The contexts for trusting and using information have also become more 
complicated and ambiguous: "We live in a confusing world, where neither the CRAAP test nor 
extensive LibGuides will cure our susceptibility to misleading, inaccurate, fictionalized, 
politicized narratives" (Fister, 2017, paragraph 15). Recently, librarians have begun to pivot 
away from checklists toward critical pedagogies and metacognition, focusing instead on 
behavioral models and mindsets.  
 
Key to this transformation has been threshold concepts, integral to the ACRL Framework for 
Information Literacy for Higher Education (Framework) (American Library Association, 2015). 
Hofer, Lin Hanick, and Townsend's Transforming Information Literacy Instruction: Threshold 
Concepts in Theory and Practice (2019) describe how the mastery of threshold concepts leads 
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to greater information literacy. For example, we may think of authority as inherent to a thing or 
an individual. However, another way to think about authority is through the dual lenses of 
cognitive authority and second-hand knowledge (Wilson, 1983). We acquire a limited amount 
of knowledge through direct observation and experience and learn the rest through second-
hand knowledge. Through recommendations from friends or family, reading articles, browsing 
the internet or social media, listening to an interview or podcast, we learn a lot about the things 
around us. For example, most of us are not scientists, but we trust that gravity keeps us 
grounded. When we do not possess enough expertise on a topic, we decide whether or not to 
trust someone or something based on the source's perceived competence and expertise. 
Competence means that the source is qualified to speak on that topic -- that they possess 
expertise. Importantly, this happens over time. Someone cannot declare themself an expert, 
and they are not an expert simply because they earned a degree.  Authority is dynamic and 
depends a lot on us and our feelings over time and in different contexts. In the case of QAnon, 
followers ascribed cognitive authority to Q over time, based on perceived expertise and 
qualifications according to a conspiratorial worldview in particular community discourse. 
Another factor is intent. Does the source intend to be accurate and reliable? This is harder to 
answer with Q, and even the Q community has struggled to answer this question. For example, 
there have been times when Q "oversteps… and upsets people," making followers question the 
validity of their claims (Goldman et al., 2018, 24:00-24:13). 
 
Therefore, cognitive authority is not bound up with a source -- it is a subjective form of trust 
that we ascribe to a source, and it accrues over time. This trust evaluation is wrapped up with 
the purpose of the information, who is responsible for creating it, and the processes of its 
creation, all of which inform its credibility. Asking questions about quality control mechanisms, 
such as review processes, aids in confirming whether a source intends to be accurate, 
transparent, and trustworthy. In QAnon's case, the process behind creating the Qdrops is so 
opaque, the trust evaluation should fall apart. However, QAnon followers ascribe cognitive 
authority to Q and high-ranking members of the movement. An appropriate intervention for a 
QAnon adherent might be to ask about how accurate Q's predictions are, what quality control 
mechanisms exist for QAnon messages if any,  and how reliable have they been over time?   
 
In today's misinformation and disinformation environment, librarians and journalists are quick 
to recommend fact-checking techniques and tools (Wineburg & McGrew, 2017; Caulfield, 2017; 
Graves, 2016, 2017; Donovan et al., 2020; Lewis & Marwick, 2017; Silverman, 2015). As 
appealing as fact-checking is, these techniques may not always work, especially with conspiracy 
ideation. Conspiracy theorists reject fact-checking because they feel they expose inconvenient 
truths that fact-checkers keep out of the conversation (Lynch, 2019, 31-32). A spectrum of 
people are interested in conspiracy theories: from those who are just beginning their 
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exploration into a conspiracy theory to the devoted conspiracy adherent who rejects all 
authoritative and mainstream accounts (Pierre, 2020, paragraph 10). While healthy skepticism 
encourages us to evaluate critically, global skepticism leads to a suspicious mindset. Instead, we 
should aim for cognitive flexibility, which embraces open-mindedness and acknowledges where 
we might be wrong (Pierre, 2020, paragraph 11).  
 
One method for engendering cognitive flexibility has been through learning metacognition and 
critical thinking. In a 2016 analysis of the "immensity of definitions," Angela Franco points to a 
2011 Delphi study, which arrived at six significant dimensions of critical thinking: interpretation, 
analysis, evaluation, inference, explanation, and self-regulation (110). The overlap with 
information literacy is noticeable. For example, interpretation includes building meaning from 
information and minimizing the impact of personal biases, while analysis skills require learners 
to break down complex information into smaller units for easier analysis, synthesis, and 
interpretation (110). Evaluation asks learners to assess a source's credibility, grounded in 
evidence, and inference compels learners to hypothesize toward conclusions, analyze cost-
benefits, and test premises (110). Lastly, explanation and self-regulation refer to learners' 
abilities, including presenting arguments and opinions skillfully and metacognitive thinking to 
include accuracy and self-correction (110). Ku and Ho (2010) found that students who had low-
level metacognitive skills jumped into faulty decision-making despite recognizing that they did 
not understand the sources they had been given (262). Magno (2010) found that metacognition 
leads to greater critical thinking through teaching learners how to consistently test and 
evaluate their thinking (149). Metacognitive strategies cannot be taught only once but rather 
integrated throughout a course in order to build effective critical thinking.  
 
More recently, librarians have embraced metacognition for information literacy, as supported 
by the Framework. With a focus on engendering transferable critical thinking dispositions 
(Weiner, 2013), librarians play an essential role in equipping a new generation of thinkers. The 
Art of Asking Essential Questions: Based on Critical Thinking Concepts and Socratic Principles, 
Elder et al. (2019) offer opportunities for library workers at every interaction to integrate 
Socratic questioning and critical thinking skills. Likewise, Robinson argues for integrating 
Socratic questioning in student research consultations (2017) to prompt greater critical thinking 
and reflective practices. Bezanilla (2019) offers an excellent review of the methodologies for 
teaching critical thinking adapted into information literacy instruction. Together, these 
practices provide librarians a model for integrating critical thinking habits into every interaction 
with patrons. (See Takeaways in the companion website). 
 
Learning From Conspiracy Research in the Social Sciences and Sciences 
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Because conspiracy ideation presents such a formidable challenge, librarians can leverage the 
valuable insights and disciplinary expertise external to our field. To understand the nuances of 
how conspiracy thinking occurs and methods for countering it, librarians can look to research 
from psychology and affiliated fields, sociology, political science, communication studies, 
education, climate science, and the biosciences. By incorporating takeaways from this wealth of 
scholarship, we can formulate enhanced information literacy strategies.  
 
Marchlewska, Cichocka, and Kossowska discovered that people who are predisposed to belief 
in conspiracy theories like QAnon might have a greater need to find an explanation for random 
occurrences (2018), while Lantian et al. found they may also feel a need to be seen as unique 
(2017). Conspiracy theorists are also more likely to have a cognitive bias called hypersensitive 
agency detection (Douglas et al., 2016) or teleologic thinking, whereby events are 
overattributed to hidden forces, purposes, and motives (Wagner-Egger et al., 2018; Leman & 
Cinnirella, 2013). One socio-psychological mechanism that may be a factor is the tendency to 
project moral proclivities onto strangers, where we believe others would do as we would, even 
those we think are involved in nefarious conspiracies (Douglas & Sutton, 2011). 
 
Fascinatingly, research has shown that if people believe one conspiracy theory, they are more 
likely to believe others, even when there is no logical connection between them: "with rare 
exception, almost every study that has looked at the relationships between beliefs in different 
conspiracy theories has found these kinds of correlations" (Brotherton, 2016, 65; Wood & 
Douglas, 2013; Kay, 2011; Lewandowsky et al., 2013; Swami et al., 2011; Goertzel, 1994; Jolley 
& Douglas, 2014; Wood et al., 2012). Some people will believe a conspiracy theory that 
psychologists have made up just for the sake of research (Brotherton, 2016, 66). Perhaps 
unsurprisingly, the most significant predictor of conspiracy ideation is whether or not someone 
possesses a suspicious mindset. As long as someone believes something fishy is going on or is 
willing to buy into the plausibility of a nefarious cover-up, there is a cascading effect where they 
are much more likely to buy into a whole host of schemes and conspiracies, even when two or 
more schemes contradict each other. This tendency has become known as monological 
reasoning or a conspiratorial worldview (Goertzel, 1994).  
 
Psychologists have measured trust and its relationship to conspiracy ideation, finding that the 
more people distrust those around them, the more likely they are to distrust institutions and 
society more broadly; this heightened distrust can lead to seeking out answers in conspiracy 
theories (Goertzel, 1994; Hofstadter, 1964; Darwin et al., 2011; Swami et al., 2010, 2013; 
Parsons et al. 1999; Abalakina-Paap et al., 1999). Jan-Willem van Prooijen ascribes a biological 
underpinning to conspiracy theory adoption, arguing that conspiracies are "rooted in our 
ancient tribal instinct to classify the world into 'Us' versus 'Them'" (van Prooijen, 2019). Our 
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minds have adapted to become prudently paranoid (Freeman, 2007; Kramer, 2002; Brotherton, 
2016), serving as an early warning system when something doesn't feel quite right (Freeman, 
2007; Kramer, 1998). When we are uncertain, we tend to err, slipping into what psychologists 
call the "sinister attribution error"(Main et al., 2007). As Brotherton points out, it is easy to see 
why conspiracy theories are so widespread:  "Given a little prudent paranoia, our brains can go 
into overdrive, collecting and overanalyzing information until we see hidden motives and signs 
of deceit" everywhere (Brotherton, 2016, 82). With a distrustful mindset, conspiracy theories 
offer answers, a discernible pattern to randomized chaos.  
 
Increasingly, those who study conspiracy ideation have been framing it in terms of cognitive 
maladaptation. Psychologists have replicated uncertainty and anxiety before surveying 
participants about their beliefs in a host of conspiracy theories and have found a direct 
correlation between these feelings and conspiracy ideation (Sullivan et al., 2010; Whitson & 
Galinsky, 2008; Grzesiak-Feldman, 2013; Kramer, 1998; Brotherton, 2016). Additionally, 
conspiracy ideation may be triggered by perceived exploitation or sustained vulnerability and 
the need to avoid the painful feelings that arise from these states (Cosmides & Tooby, 1992; 
Bost et al., 2010; Bost & Prunier, 2013; Sunstein & Vermeule, 2009). Researchers have also 
found a correlation between conspiracism and feelings of powerlessness and alienation 
(Goertzel, 1994; Abalakina-Paap et al., 1999; Swami et al., 2010), which can, in turn, result in a 
state of hypervigilance (Kramer & Gavrieli, 2005). Scientists Whitson and Galinsky argue that if 
the conspiracy theory implicates someone's identity, even those who are not predisposed to a 
conspiratorial mindset may nonetheless become drawn to conspiracies (2008). In an uncertain 
time, people may seek answers from "receptive [communities like] QAnon" (Donovan, quoted 
in Manjoo, 2020).  
 
One method to counter conspiracy ideation has been to incorporate analytical thinking 
throughout education (Swami et al., 2014; Douglas et al., 2016; Oliver & Wood, 2014b). Douglas 
et al. (2016) have found that those with lower levels of education and analytical thinking are 
more likely to see causal intentionality everywhere, a finding that is corroborated by Swami et 
al. (2014). Critical thinking, in particular, may decrease susceptibility to the reasoning bias 
known as "myside bias," in which people evaluate, generate, and test hypotheses in a way that 
is biased to favor their own opinions and attitudes (Toplak & Stanovich, 2003). In place of 
logical and probabilistic reasoning, conspiracy theorists tend toward magical thinking 
(Brotherton & French, 2014; Agnoli & Krantz, 1989; Sedlmeier & Gigerenzer, 2001; Darwin et 
al., 2011), whereas critical thinking teaches individuals to determine whether conclusions 
follow logically from evidence and to consider alternative explanations. Therefore, when 
designing information literacy lessons and workshops, librarians should assume knowledge and 
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skill gaps in critical thinking and analytical reasoning and incorporate pedagogical strategies to 
address them.  
 
Even though there is evidence that education combats belief in conspiracy theories, the truth is, 
none of us are entirely immune to them. Brotherton cites the "third-person effect," the 
hypothesis that people tend to think the average person will be more influenced by fake news 
or conspiracy theories than they are themselves (Basu, 2020, paragraph 6). Studies have also 
shown that as much as half of the U.S. population believes in at least one political or medical 
conspiracy theory (Oliver & Wood, 2014a; Goertzel, 1994; Uscinski & Parent, 2014; Uscinski, 
2019; Brotherton, 2016). Some scholars argue that results are too mixed to say with certainty 
that lower levels of education correlate with conspiracy ideation (Bogart & Bird, 2003; Bost, 
2015; Clark et al., 2008; Parsons et al., 1999; Simmons & Parsons, 2005). For example, those 
educated about documented race-based conspiracies are more likely to endorse them (Nelson 
et al., 2010). One reason for this may be that education provides only modest training in 
analytical reasoning (Cullen et al., 2018). In a case study modeled after LSAT logical reasoning 
arguments, Cullen et al. asked students to construct argument visualizations in groups and 
independently, iteratively refining problem sets through feedback from their peers and 
instructors (Cullen et al., 2018, paragraph 5). Instruction librarians looking to adapt the lessons 
from this case study can look to the sound pedagogical practices at the root of their research 
(e.g., collaboration, feedback, constructive activities). Students experienced an improvement in 
analytical reasoning skills, "important because such skills are foundational for university-level 
study across the disciplines and improving them is the most commonly cited goal of 
undergraduate education" (Cullen et al., 2018, paragraph 14). Armed with our knowledge of the 
psychology of conspiracy thinking, librarians can build better tools and techniques into 
information literacy instruction and interactions with patrons (See Takeaways on the 
companion website). 
 
Preparing for Conversations: Conspiracy Thinking and Emotions 
 
Interacting with people who endorse conspiracies is challenging. Conspiracy theories seduce 
people by appealing to deeper feelings of anxiety, resentment, disillusionment, uncertainty, 
and alienation. Although one impulse may be to engage in counter-argument, evidence has 
shown that it often leads to further entrenchment (Goertzel, 2010; Keeley, 1999). Pointing out 
logical contradictions in the conspiracist argument is seldom enough to change a person's 
perspective.  
 
Known as the "backfire effect," labeling a person's belief or interest a "conspiracy theory" may 
backfire because "conspiracy theories have a kind of romanticism to them" (Wood, 2016). 
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Believers often feel they have become experts on a hidden truth (Oliver & Wood, 2014). This 
friction between experts and non-experts is crucial to understanding the emotions behind the 
allure of conspiracy theories. Myriad authorities are built up throughout life for each of us, 
much of them subconsciously accepted. The notions of expertise, authority, or fact can seem 
beyond interrogation. It may also be hard to explain why we believe one thing to be fact and 
another to be fiction, especially if we become accustomed to trusting our gut. Suppose a 
librarian questions us about our emotions and thoughts as we evaluate these types of 
information sources. In that case, we might experience negative affect because we are left 
feeling uncertain and unmoored in our trust evaluations. Librarians can assist patrons through 
this time of uncertainty by acting as a bridge between one community and another, such as 
between high school and university, or between an online community and a disciplinary 
community of practice. Hagen (2020) argues that academics should treat conspiracy theories 
with the same level of "rigor, open-mindedness, and intellectual honesty" as "any other idea" 
that we encounter (427). Conspiracy theorists are already members of communities, and every 
community has insiders and outsiders, social relationships, norms, and practices. Librarians are 
skilled at recognizing and traversing communities of practice.  
 
Instead of offering contrary information, empathetic listening and careful language will be far 
more effective when interacting with people experiencing conspiracy ideation. Before entering 
into a conversation with anyone espousing conspiratorial worldviews, self-monitor for 
empathetic body language and facial expression as much as verbal cues, arm yourself with 
patience, and be ready for de-escalation strategies in case the conversation turns heated. Let 
the conspiracy theorist explain their logic, using mindfulness and metacognition to tune into 
your own thought processes as they present their thinking. It is important to monitor your 
verbal and facial cues, as well as body language, which may inadvertently communicate a 
defensive posture. JD, a family therapist and social worker who is trained in working with 
people and families where conspiracy thinking has become problematic, suggests approaching 
conversations openly and calmly, emphasizing that a person's tone of voice sets the stage for 
how a conversation will go: "From a neurological standpoint, a negative tone can activate our 
fight or flight response, which creates a headspace where we're stressed, agitated, and far less 
open to hearing what the other person has to say" (Rohlinger 2020). This phenomenon, where 
one person's emotions trigger similar emotions in another, is known as emotional contagion, 
and one way to control this is through the language we use. For example, "you" statements 
should be avoided because they might raise defensiveness in the other person; "I" statements 
are preferred. Replacing "but" with "and" also lowers defenses. Additionally, he recommends 
starting with something positive, like a compliment or observation, adding that, "It's not what 
you say, it's how you say it" (Rohlinger, 2020). Habitual use of learner-centered language can 
help bridge the gap between the librarian and the conspiracy theorist. Like the words "you" and 
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"but," the terms "should" and "ought" can also have adverse effects and are to be avoided 
(Klipfel, 2017, 50-53). If the conversation gets tense to the point of arguing, modify language 
use to "disagree agreeably" ("Disagree agreeably," 2015). For example, instead of "You may 
think that sentient reptiles control the world in a secret shadow government, but there is no 
evidence of that," try, "I understand that is a terrifying thought, and you want to get as much 
information as possible. Let's try and look critically at what we can find together."   
It may help to remind ourselves that conspiracy theorists have had a productive impact on 
society: "Conspiracy theories, even when they miss the mark, can make a case for increased 
transparency. [W]e know far more about the Kennedy assassination and 9/11 terror attacks 
because conspiracy theorists questioned the official narratives and demanded further details" 
(Uscinski, 2020, 6). Historically, some conspiracy theories have been confirmed, lending a sheen 
of legitimacy to any new conspiracy theories. The conspiracy theorist wants answers just as any 
other patron. It might help to remember that feelings of powerlessness during crises may have 
lead to a loss of trust in established institutions, including universities and libraries 
(Lewandowsky & Cook, 2020).  
Librarians can be instrumental in rebuilding trust, even through small steps over time at a 
service desk or in a classroom. One way we can sympathize with people who believe in 
conspiracy theories is to understand that they are looking for certainty (Rohlinger, 2020). 
Physician Yoo Jung Kim argues that the medical community has been dealing with conspiracy 
ideation for decades through motivational interviewing, a type of conversation therapy (2020). 
Over time, patients who might be "hesitant to heed medical advice" about vaccines, taking 
medications, or quitting smoking, "either due to misinformation...or a reluctance to change 
their habits" are assessed and gently guided toward better choices (Jung Kim, 2020, paragraph 
3). Over periodic visits, she identifies the things that may be barriers to change, building trust 
with her patient, not unlike a patron learning to trust a librarian over a series of reference 
interactions. Jung Kim describes it thusly: 
At the end of every discussion, I reassess my patients' willingness to change. 
Most of my patients aren't willing to give up their deep-rooted beliefs or habits 
after a single office visit…[but] over the course of many visits... I can often nudge 
them toward healthy behaviors [and] actionable steps (Jung Kim, 2020, 
paragraph 6). 
 
Showing compassion and interest in a person will go a long way toward building a foundation of 
trust. On an initial interaction, a librarian might consider inserting some critical thinking 
questions into a patron's line of reasoning to see how open-minded they seem. If they appear 
defensive, defiant, or entrenched, that will indicate that they aren't yet ready to engage on that 
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level (Basu, 2020, paragraph 14). Finding something to agree on will allow for mutual interest 
and trust to build. Hornsey and Felding point to the aspects of someone's identity that, if 
identified, might establish trust: vested interests, personal identity expressions, social identity, 
fears, or phobias (Hornsey & Felding, 2017). Over time, patrons might be willing to give a little 
more of themselves, and librarians might be able to insert a bit more critical thinking and 
reflection into interactions. (See Takeaways on the companion website). 
 
Conclusions and Implications for Future Research 
 
Whatever the result of the QAnon movement, there will always be another conspiracy to take 
its place, especially given the internet's rhizomatic nature, and we must be prepared. "Nature 
abhors a vacuum, and the internet turns a vacuum into conspiracies. All of us have a role to 
play in not contributing to misinformation" (Ovide, 2020). Indeed, a 2019 FBI bulletin warned of 
"conspiracy-driven domestic extremists," including QAnon adherents, adding that the current 
information ecosystem allows such groups to "carry out criminal and violent acts," including 
hate speech (Legum, 2020). While we have examined facets of conspiracy ideation, we 
acknowledge the more "hateful" side of QAnon, even though some believers "just want to 
believe what they're told on social media; those are the people with whom we must engage" 
(Wiener, 2020, paragraph 14). With that in mind, we recommend keeping a record of 
interactions with conspiracy theorists, especially those trending toward QAnon. A team 
approach to public services is useful, so that team members can step in and relieve one another 
should an interaction need intervention. De-escalation strategies should be a part of periodic 
training for front-line employees, and policies should be put in place to protect public services 
employees and patrons. As has been noted here, delusions and schizotypal thinking can occur 
in extreme cases of conspiracy ideation, and calling for assistance from specialists who are 
trained to assist in mental health care is essential if that is of concern. If there is any violence or 
threat of violence, it goes without saying that policies should be in place for when and how law 
enforcement should intervene. Hotlines and phone numbers should be posted and refreshed at 
every service point, and training should likewise be implemented, maintained, and refreshed 
regularly.  Such policies and team-based approaches recognize the full range of conspiracy 
ideation - from the mild, exploratory phase, which may look like a patron exploring a topic but 
unsure about its ramifications (i.e., a "fence-sitter"), to the full-blown conspiracy theorist who 
appears to have lost touch with reality (i.e., the "true believer") (Pierre, 2020, paragraphs 7-12). 
If we want QAnon to subside, we must increase information literacy, holistically - in their 
information evaluation and assessment. While acknowledging that conspiracy theories are not 
new, they present a growing threat because the social web enables conspiracy theories to 
propagate (Legum, 2020).  
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During the instructional shift of the early 2000s, librarians looked to the educational and 
psychological fields for best practices. The growing body of library-related pedagogical material 
attests to our success at expanding our repertoire. The QAnon movement illustrates another 
significant paradigm shift. Because it was born and propagated online, librarians and 
researchers should obtain and maintain technical skills that were not necessary a generation 
ago. We need to create and test lesson plans that promote critical thinking and analytical 
reasoning to counter conspiracy thinking, and we encourage our fellow instruction librarians to 
share them to open repositories such as the ACRL Framework for Information Literacy Sandbox, 
CORA, and PRIMO. Franco (2016) echoes our call for change when she describes the 
transformation in global higher education, extending to our responsibilities beyond the 
classroom. Because "education will change more in the next ten years than it did in the 
previous hundred" (Sreenivasan, 2014, 1, quoted in Franco, 119), it is more essential than ever 
before that we teach critical thinking for social change, now and in the future. 
 
This article presents only a sliver of the literature in other fields and suggestions that need to be 
tested and put into practice to assess their effectiveness. To further understand the QAnon 
movement, we plan to conduct a study into the information behaviors of QAnon adherents to 
discover how they conceptualize and practice their notion of research and information-seeking. 
More studies like this with conspiracy theorists would greatly benefit the library community. 
Our profession must pursue research that builds upon the work done in other fields to 
contribute to our understanding of how conspiracy ideation and information literacy intersect.  
 
For practical takeaways, please visit the companion website:  
https://sites.google.com/oakland.edu/calltoaction/home 
 
 
References 
 
Abalakina-Paap, M., Stephan, W. G., Craig, T., & Gregory, W. L. (1999). Beliefs in Conspiracies. 
Political Psychology, 20(3), 637–647. https://doi.org/10.1111/0162-895X.00160 
Agnoli, F., & Krantz, D. H. (1989). Suppressing natural heuristics by formal instruction: The case of 
the conjunction fallacy. Cognitive Psychology, 4, 515. Gale Academic OneFile. 
16 
AllSides.com. (2020). AllSides | Balanced news via media bias ratings for an unbiased news 
perspective [Fact-checking products and services]. AllSides. 
https://www.allsides.com/unbiased-balanced-news 
A-major-event-has-a-major-cause-Evidence-for-the-role-of-heuristics-in-reasoning-about-conspiracy-
theories.pdf. (n.d.). Retrieved September 23, 2020, from 
https://www.researchgate.net/profile/Patrick_Leman/publication/285852159_A_major_event
_has_a_major_cause_Evidence_for_the_role_of_heuristics_in_reasoning_about_conspiracy_th
eories/links/5de0d2b4a6fdcc2837f3ee98/A-major-event-has-a-major-cause-Evidence-for-the-
role-of-heuristics-in-reasoning-about-conspiracy-theories.pdf 
American Library Association. (2006, July 26). Core Values of Librarianship [Text]. Advocacy, 
Legislation & Issues. http://www.ala.org/advocacy/intfreedom/corevalues 
American Library Association. (2015). Framework for information literacy for higher education. 
http://www.ala.org/acrl/standards/ilframework 
Annenburg Public Policy Center. (2020). FactCheck.org [Fact-checking service]. FactCheck.Org. 
https://www.factcheck.org/ 
Associated Press. (2020, September 19). Walmart, Amazon among donors to QAnon-promoting 
lawmaker. MarketWatch. https://www.marketwatch.com/story/walmart-amazon-among-
donors-to-qanon-promoting-lawmaker-2020-09-19 
Baer, A., & Kipnis, D. G. (2020, May 7). SIFTing and Four-Moving Online: Opportunities and 
Challenges with Teaching Lateral Reading through an Online Module (conference presentation) 
[Online presentation]. LOEX 2020, online. 
https://rdw.rowan.edu/cgi/viewcontent.cgi?article=1018&context=lib_scholarship 
17 
Bago, B., Rand, D. G., & Pennycook, G. (2020). Fake news, fast and slow: Deliberation reduces belief 
in false (but not true) news headlines. Journal of Experimental Psychology: General, 149(8), 
1608–1613. https://doi.org/10.1037/xge0000729 
Bandy, S. (2020, July 2). Why I Left QAnon [Podcast]. In 1st Century Press. 
https://www.buzzsprout.com/581536/4417229-why-i-left-qanon 
Bargh, J. A., & Chartrand, T. L. (1999). The unbearable automaticity of being. American Psychologist, 
54(7), 462–479. https://doi.org/10.1037/0003-066X.54.7.462 
Barnett, R. (2012). Learning for an unknown future. Higher Education Research & Development, 
31(1), 65–77. https://doi.org/10.1080/07294360.2012.642841 
Basu, T. (2020, July 15). How to talk to conspiracy theorists—And still be kind. MIT Technology 
Review, Humans and Technology. 
https://www.technologyreview.com/2020/07/15/1004950/how-to-talk-to-conspiracy-
theorists-and-still-be-kind/ 
Batchelor, O. (2017). Getting out the truth: The role of libraries in the fight against fake news. 
Reference Services Review, 45(2), 143–148. https://doi.org/10.1108/RSR-03-2017-0006 
Beck, J. (2017, March 13). This Article Won't Change Your Mind. The Atlantic. 
https://www.theatlantic.com/science/archive/2017/03/this-article-wont-change-your-
mind/519093/ 
Beran, D. (2019). It Came from Something Awful: How a Toxic Troll Army Accidentally Memed Donald 
Trump into Office. (First ed.). All Points Books. 
18 
Bezanilla, M. J., Fernández-Nogueira, D., Poblete, M., & Galindo-Domínguez, H. (2019). 
Methodologies for teaching-learning critical thinking in higher education: The teacher's view. 
Thinking Skills and Creativity, 33, 100584. https://doi.org/10.1016/j.tsc.2019.100584 
Bogart, L. M., & Bird, Sheryl Thorburne. (2003). Exploring the Relationship of Conspiracy Beliefs 
About HIV/AIDS to Sexual Behaviors and Attitudes Among African-American Adults. JOURNAL- 
NATIONAL MEDICAL ASSOCIATION, 95(11), 1057–1065. British Library Document Supply Centre 
Inside Serials & Conference Proceedings. 
Bokat-Lindell, S. (2020, September 3). Opinion | We Are Not Going to Fact-Check Our Way Out of 
QAnon. The New York Times. https://www.nytimes.com/2020/09/03/opinion/qanon-facebook-
trump.html 
Bost, P. R. (2015, February). Crazy Beliefs, Sane Believers: Toward a Cognitive Psychology of 
Conspiracy Ideation. Skeptical Inquirer: A Magazine for Science and Reason, 39(1). 
https://skepticalinquirer.org/2015/01/crazy-beliefs-sane-believers-toward-a-cognitive-
psychology-of-conspiracy-id/ 
Bost, P. R., & Prunier, S. G. (2013). Rationality in conspiracy beliefs: The role of perceived motive. 
Psychological Reports: Sociocultural Issues in Psychology, 113(1), 118-128. 
Bost, P. R., Prunier, S. G., & Piper, A. J. (2010). Relations of familiarity with reasoning strategies in 
conspiracy beliefs. Psychological Reports, 107(2), 593–602. 
Brian L. Keeley. (1999). Of Conspiracy Theories. The Journal of Philosophy, 96(3), 109. JSTOR 
Journals. https://doi.org/10.2307/2564659 
19 
Brooks, A., LaFrance, A., Uscinski, J. E., & Lytvynenko, J. (2020, August 4). QAnon: A Look Inside The 
Online Conspiracy [WBUR OnPoint Radio]. https://www.wbur.org/onpoint/2020/08/04/qanon-
what-to-know-online-conspiracy 
Brotherton, R., & French, C. C. (2014). Belief in Conspiracy Theories and Susceptibility to the 
Conjunction Fallacy. APPLIED COGNITIVE PSYCHOLOGY, 2, 238. British Library Document Supply 
Centre Inside Serials & Conference Proceedings. 
Brotherton, Rob. (2013). Towards a definition of "conspiracy theory." The British Psychology 
Society's Quarterly Magazine Special Issue: The Psychology of Conspiracy Theories, 88, 56. 
Brotherton, Rob. (2016). Suspicious minds: Why we believe conspiracy theories. Bloomsbury Sigma; 
WorldCat.org. 
Buttry, S. (2014). Verification fundamentals: Rules to live by. In Verification Handbook: A definitive 
guide to verifying digital content for emergency coverage. European Journalism Centre. 
http://verificationhandbook.com 
Carillo, E. C. (2019). MLA guide to digital literacy. The Modern Language Association of America. 
Caulfield, M. (2017). Web literacy for student fact-checkers. Michael Arthur Caulfield. 
https://webliteracy.pressbooks.com/ 
Chabris, Christopher F., & Simons, Daniel J. (2010). The Invisible Gorilla: And Other Ways Our 
Intuition Deceives Us. HarperCollins. 
Choy, S. C., & Oo, P. S. (2012). Reflective Thinking and Teaching Practices: A Precursor for 
Incorporating Critical Thinking into the Classroom? International Journal of Instruction, 5(1), 
167–182. 
20 
Clark, A., Mayben, J. K., Hartman, C., Kallen, M. A., & Giordano, T. P. (2008). Conspiracy Beliefs about 
HIV Infection Are Common But Not Associated with Delayed Diagnosis or Adherence to Care. 
AIDS Patient Care and STDs, 22(9), 753–759. https://doi.org/10.1089/apc.2007.0249 
Collins, B. (2019, March 4). On Amazon, a Qanon conspiracy book climbs the charts—With an 
algorithmic push. NBC News. https://www.nbcnews.com/tech/tech-news/amazon-qanon-
conspiracy-book-climbs-charts-algorithmic-push-n979181 
Collins, B. (2020, August 14). How QAnon rode the pandemic to new heights—And fueled the viral 
anti-mask phenomenon. NBC News. https://www.nbcnews.com/tech/tech-news/how-qanon-
rode-pandemic-new-heights-fueled-viral-anti-mask-n1236695 
Connaway, L. S. (2012). 'I always stick with the first thing that comes up on Google:' motivating 
student engagement with the digital information service environment. 12. 
http://ozk.unizd.hr/proceedings/index.php/lida/article/view/93/67 
Cooke, N. A. (2018). Fake news and alternative facts: Information literacy in a post-truth era. 
American Library Association. 
Cooper, H. M., & Meltzoff, J. (2018). Seeking trustworthy knowledge. In Critical Thinking About 
Research: Psychology and Related Fields (2nd ed., pp. 25–36). American Psychological 
Association. 
Cosmides, L., & Tooby, J. (1992). Cognitive adaptations for social exchange. In The Adapted Mind: 
Evolutionary Psychology and the Generation of Culture (pp. 163–228). Oxford University Press. 
Cullen, S., Fan, J., van der Brugge, E., & Elga, A. (2018). Improving analytical reasoning and argument 
understanding: A quasi-experimental field study of argument visualization. Npj Science of 
Learning, 3(1), 1–6. https://doi.org/10.1038/s41539-018-0038-5 
21 
Daniel Pipes. (1997). Conspiracy: How the paranoid style flourishes and where it comes from. Free 
Press. 
Darwin, H., Neave, N., & Holmes, J. (2011). Belief in conspiracy theories. The role of paranormal 
belief, paranoid ideation and schizotypy. Personality and Individual Differences, 50(8), 1289–
1293. https://doi.org/10.1016/j.paid.2011.02.027 
De Paor, S., & Heravi, B. (2020). Information literacy and fake news: How the field of librarianship 
can help combat the epidemic of fake news. The Journal of Academic Librarianship, 46(5), 
102218. https://doi.org/10.1016/j.acalib.2020.102218 
Deep state in the United States. (2020). In Wikipedia. 
https://en.wikipedia.org/w/index.php?title=Deep_state_in_the_United_States&oldid=9754064
85 
Defense.gov Transcript: DoD News Briefing—Secretary Rumsfeld and Gen. Myers. (n.d.). Retrieved 
October 7, 2020, from 
https://archive.defense.gov/Transcripts/Transcript.aspx?TranscriptID=2636 
Dentith, M. R. X. (2018). Expertise and Conspiracy Theories. Social Epistemology, 32(3), 196–208. 
https://doi.org/10.1080/02691728.2018.1440021 
Dewey, J. (1910). How We Think. D.C. Heath. 
Dewey, J. (1997). Democracy and Education. Free Press. 
Disagree Agreeably—Three Ways to Say "No" Nicely. (2015, June 19). Dale Carnegie Training of 
Central & Southern New Jersey. http://www.dalecarnegiewaynj.com/2015/06/19/disagree-
agreeably-three-ways-say-no-nicely/ 
22 
Donovan, J., Riley, J., Jones, K., DevCollaborative, & Social Change Project. (2020). Media 
Manipulation Casebook. Media Manipulation Casebook. 
https://mediamanipulation.org/homepage 
Douglas, Karen M., Sutton, R. M., Callan, M. J., Dawtry, R. J., & Harvey, A. J. (2016). Someone is 
pulling the strings: Hypersensitive agency detection and belief in conspiracy theories. 1, 57. 
British Library Document Supply Centre Inside Serials & Conference Proceedings. 
https://libproxy.unm.edu/login?url=https://search.ebscohost.com/login.aspx?direct=true&db=
edsbl&AN=vdc.100029255274.0x000001&site=eds-live&scope=site 
Douglas, Karen M., Sutton, R. M., & Cichocka, A. (2017). The Psychology of Conspiracy Theories. 
Current Directions in Psychological Science, 26(6), 538–542. 
https://doi.org/10.1177/0963721417718261 
Douglas, K.M., & Sutton, R. M. (2011). Does it take one to know one? Endorsement of conspiracy 
theories is influenced by personal willingness to conspire. BRITISH JOURNAL OF SOCIAL 
PSYCHOLOGY, 3, 544. British Library Document Supply Centre Inside Serials & Conference 
Proceedings. 
Dweck, C. S. (2006). Mindset: The new psychology of success (Ballantine Books trade pbk. ed). 
Random House. 
Dwyer, C. P., Hogan, M. J., & Stewart, I. (2014). An integrated critical thinking framework for the 21st 
century. Thinking Skills and Creativity, 12, 43–52. https://doi.org/10.1016/j.tsc.2013.12.004 
Elder, L., Paul, R., & Hiler, W. (2019). The Art of Asking Essential Questions: Based on Critical Thinking 
Concepts and Socratic Principles. Foundation for Critical Thinking. 
23 
Enders, A. M., & Smallpage, S. M. (2019). Who Are Conspiracy Theorists? A Comprehensive 
Approach to Explaining Conspiracy Beliefs. Social Science Quarterly, 100(6), 2017–2032. 
https://doi.org/10.1111/ssqu.12711 
Ennis, R. H. (2015). Critical Thinking: A Streamlined Conception. In M. Davies & R. Barnett (Eds.), The 
Palgrave Handbook of Critical Thinking in Higher Education (pp. 31–47). Palgrave Macmillan US. 
https://doi.org/10.1057/9781137378057_2 
Eva, N., & Shea, E. (2018). Amplify Your Impact: Marketing Libraries in an Era of "Fake News." 
Reference & User Services Quarterly, 57(3), 168–171. https://doi.org/10.5860/rusq.57.3.6599 
Evens, M., Verburgh, A., & Elen, J. (2013). Critical Thinking in College Freshmen: The Impact of 
Secondary and Higher Education. International Journal of Higher Education, 2(3), 139. 
https://doi.org/10.5430/ijhe.v2n3p139 
Facione, P. (2019, October 9). Critical Thinking: What It Is and Why It Counts. Insight Assessment. 
https://www.insightassessment.com/article/critical-thinking-what-it-is-and-why-it-counts 
Fahim, M., & Masouleh, N. S. (2012). Critical Thinking in Higher Education: A Pedagogical Look. 
Theory and Practice in Language Studies. https://doi.org/10.4304/TPLS.2.7.1370-1375 
Finn, P. (2011). Critical thinking: Knowledge and skills for evidence-based practice. Language, 
Speech, and Hearing Services in Schools, 42(1), 69–72; discussion 88-93. 
https://doi.org/10.1044/0161-1461(2010/09-0037) 
Fisher, M., & Taub, A. (2020, October 8). The Interpreter: Meet the new conspiracy theory, same as 
the old [Newsletter]. https://messaging-custom-
newsletters.nytimes.com/template/oakv2?campaign_id=30&emc=edit_int_20201008&instanc
e_id=22921&nl=the-
24 
interpreter&productCode=INT&regi_id=74078906&segment_id=40246&te=1&uri=nyt%3A%2F
%2Fnewsletter%2Ff3426f2d-17c4-5382-8779-
8f517bfb8b21&user_id=d5ca7fca5761265733fed96151d0eb09 
Fister, B. (2017, March 13). Practicing freedom for the post-truth era. Barbara Fister. 
https://barbarafister.net/political/practicing-freedom-for-the-post-truth-era/ 
Franco, A. (2016). What Do Ode to Joy, the Nobel Peace Prize, Umbrellas and Cartoons Have in 
Common? Why Critical Thinking Matters and How Higher Education Moulds. Higher Education 
for the Future, 3(1), 108–124. https://doi.org/10.1177/2347631115610231 
Franco, A. H. R., Butler, H. A., & Halpern, D. F. (2015). Teaching critical thinking to promote learning. 
In D. S. Dunn (Ed.), The  Oxford  handbook  of  undergraduate  psychology education (pp. 65–
74). Oxford University Press. 
Freeman, D. (2007). Suspicious Minds: The psychology of persecutory delusions. Clinical Psychology 
Review, 27(4), 425-457. 
Frenkel, S. (2020, October 6). Facebook Amps Up Its Crackdown on QAnon. The New York Times. 
https://www.nytimes.com/2020/10/06/technology/facebook-qanon-crackdown.html 
Frenkel, S., & Hsu, T. (2020, September 18). Facebook Tried to Limit QAnon. It Failed. The New York 
Times. https://www.nytimes.com/2020/09/18/technology/facebook-tried-to-limit-qanon-it-
failed.html 
Fritch, J. W., & Cromwell, R. L. (2001). Evaluating Internet resources: Identity, affiliation, and 
cognitive authority in a networked world. Journal of the American Society for Information 
Science, 52(6), 499–507. 
25 
Goertzel, T. (2010). Conspiracy theories in science. EMBO REPORTS, 7, 493. British Library Document 
Supply Centre Inside Serials & Conference Proceedings. 
Goforth, C. (2020, August 25). Right-wing militias have adopted QAnon with frightening ease. The 
Daily Dot. https://www.dailydot.com/debug/right-wing-militias-qanon-facebook/ 
Goldberg, J., Bevins, V., Lowrey, A., Zipperstein, S. J., Tiffany, Lewis, H., Nekalson, A., Gordon, D., 
LaFrance, A., Garber, M., Cushing, E., Serwer, A., & Sloan, R. (2020). Shadowland. The Atlantic, 
May/June. https://www.theatlantic.com/shadowland/ 
Golding, C. (2011). Educating for critical thinking: Thought-encouraging questions in a community of 
inquiry. Higher Education Research & Development, 30(3), 357–370. 
https://doi.org/10.1080/07294360.2010.499144 
Goldman, A., Blumberg, A., & Vogt, P. (2018, May 31). The QAnon Code �� (No. 122) [Podcast]. 
In Reply All. Gimlet. https://gimletmedia.com:443/shows/reply-all/n8homa 
Graves, L. (2016). Deciding what's true: The rise of political fact-checking in American journalism 
(Zimmerman Third Floor PN4784.O24 G73 2016). Columbia University Press. 
http://libproxy.unm.edu/login?url=https://search.ebscohost.com/login.aspx?direct=true&db=c
at05987a&AN=unm.941139313&site=eds-live&scope=site 
Graves, L. (2017). Anatomy of a fact check: Objective practice and the contested epistemology of 
fact checking. Communication, Culture & Critique, 10(3), 518–537. 
https://doi.org/10.1111/cccr.12163 
Greene, J. A., & Yu, S. B. (2016). Educating Critical Thinkers: The Role of Epistemic Cognition. Policy 
Insights from the Behavioral and Brain Sciences, 3(1), 45–53. 
https://doi.org/10.1177/2372732215622223 
26 
Grimes, D. R. (2016). On the Viability of Conspiratorial Beliefs. PLOS ONE, 11(1), e0147905. 
https://doi.org/10.1371/journal.pone.0147905 
Grzesiak-Feldman, M. (2013). The effect of high-anxiety situations on conspiracy thinking. Current 
Psychology, 32(1), 100-118. 
Guffey, R. (2020, August 30). Making sense of QAnon: What lies behind the conspiracy theory that's 
eating America? Salon. https://www.salon.com/2020/08/30/making-sense-of-qanon-what-lies-
behind-the-conspiracy-theory-thats-eating-america/ 
Guffey, R., & Salon. (n.d.). Decoding QAnon: From Pizzagate to Kanye to Marina Abramovic, this 
conspiracy covers everything. Retrieved September 25, 2020, from 
https://www.rawstory.com/2020/09/decoding-qanon-from-pizzagate-to-kanye-to-marina-
abramovic-this-conspiracy-covers-everything/ 
Guy, H., Vis, F., & Faulkner, S. (2019, January). 5. Verifying and questioning images. 
DataJournalism.Com. https://datajournalism.com/read/handbook/verification-3/investigating-
actors-content/5-verifying-and-questioning-images 
Haber, J. (2020). Critical Thinking. MIT Press. 
Hagen, K. (2020). Should Academics Debunk Conspiracy Theories? Social Epistemology, 34(5), 423–
439. https://doi.org/10.1080/02691728.2020.1747118 
Halpern, D. F. (2013). Thought and Knowledge: An Introduction to Critical Thinking (5th Edition). 
Psychology Press. 
Hobbs, R. (2017). Teach the Conspiracies. Knowledge Quest, Journal of the American Association of 
School Librarians, 46(1), 16–24. 
27 
Hofer, A. R., Lin Hanick, S., & Townsend, L. (2019). Transforming information literacy instruction: 
Threshold concepts in theory and practice. Libraries Unlimited. 
Hofstadter, R. (1964). The Paranoid Style in American Politics. Harper's Magazine, 229(1374), 77-86. 
Hornsey, M. J., & Fielding, K. S. (2017). Attitude roots and Jiu Jitsu persuasion: Understanding and 
overcoming the motivated rejection of science. American Psychologist, 72(5), 459–473. 
https://doi.org/10.1037/a0040437 
Huber, C. R., & Kuncel, N. R. (2016). Does College Teach Critical Thinking? A Meta-Analysis: Review of 
Educational Research. https://doi.org/10.3102/0034654315605917 
Hubl, P. (2020, September 10). Wie Verschwörungstheoretiker die wissenschaftliche Methode falsch 
verstehen | Digital Society Blog. HIIG. https://www.hiig.de/wie-verschwoerungstheoretiker-die-
wissenschaftliche-methode-falsch-verstehen/ 
Hurley, D. A., Kostelecky, S. R., & Townsend, L. (2019). Cultural humility in libraries. Reference 
Services Review, 47(4), 544–555. https://doi.org/10.1108/RSR-06-2019-0042 
Ingram, M. (2020, August 13). The QAnon cult is growing and the media is helping. Columbia 
Journalism Review. https://www.cjr.org/the_media_today/the-qanon-conspiracy-cult-is-
growing-and-the-media-is-helping.php 
Ioanide, P. (2015). The emotional politics of racism: How feelings trump facts in an era of 
colorblindness. Stanford University Press. 
J. Eric Oliver, & Thomas J. Wood. (2014). Conspiracy Theories and the Paranoid Style(s) of Mass 
Opinion. American Journal of Political Science, 58(4), 952. JSTOR Journals. 
Jane, Emma A., & Fleming, Chris. (2014). Modern Conspiracy: The Importance of Being Paranoid. 
Bloomsbury Academic. 
28 
Jesse Walker. (2013). The United States of Paranoia: A Conspiracy Theory. (First ed.). Harper. 
Jolley, D., & Douglas, K. M. (2014). The effects of anti-vaccine conspiracy theories on vaccination 
intentions. PLOS ONE, 9(2), e89177. 
Jung Kim, Y. (2020, June 19). Med School Taught Me How to Talk to Conspiracy Theorists 
[Commentary]. Medscape. http://www.medscape.com/viewarticle/932592 
Kahneman, D. (2011). Thinking, fast and slow (p. 499). Farrar, Straus and Giroux. 
Kay, J. (2011). Among the Truthers. HarperCollins. 
Kelly, A. (2020, September 10). Opinion | Mothers for QAnon. The New York Times. 
https://www.nytimes.com/2020/09/10/opinion/qanon-women-conspiracy.html 
Kim, K., Sharma, P., Land, S. M., & Furlong, K. P. (2013). Effects of Active Learning on Enhancing 
Student Critical Thinking in an Undergraduate General Science Course. Innovative Higher 
Education, 38(3), 223–235. https://doi.org/10.1007/s10755-012-9236-x 
Klipfel, K. M., & Cook, D. B. (2017). Learner-centered pedagogy: Principles and practice. ALA Editions, 
an imprint of the American Library Association. 
Kolbert, E. (n.d.). Why Facts Don't Change Our Minds. The New Yorker. Retrieved August 13, 2020, 
from https://www.newyorker.com/magazine/2017/02/27/why-facts-dont-change-our-minds 
Kramer, R. M. (1998). Paranoid cognition in social systems: Thinking and acting in the shadow of 
doubt. Personality and Social Psychology Review, 2(4), 251-75. 
Kramer, R. M. (2002). When paranoia makes sense. Harvard Business Review, 80(7), 62–69. 
Kramer, R. M., & Gavrieli, D. (2005). The perception of conspiracy: Leader paranoia as adaptive 
cognition. In D. Messick & R. M. Kramer (Eds.), The Psychology of Leadership (pp. 251-261.). 
Lawrence Erlbaum Associates. 
29 
Kranich, N. (2020). Libraries and Democracy Revisited. The Library Quarterly, 90(2), 121–153. 
https://doi.org/10.1086/707670 
Ku, K. Y. L., & Ho, I. T. (2010). Metacognitive strategies that enhance critical thinking. Metacognition 
and Learning, 5(3), 251–267. https://doi.org/10.1007/s11409-010-9060-6 
LaFrance, A. (2020). The Prophecies of Q. The Atlantic, June 2020. 
https://www.theatlantic.com/magazine/archive/2020/06/qanon-nothing-can-stop-what-is-
coming/610567/ 
Lantian, A., Muller, D., Nurra, C., & Douglas, K. M. (2017). I Know Things They Don't Know! The Role 
of Need for Uniqueness in Belief in Conspiracy Theories. Social Psychology (18649335), 48(3), 
160–173. Supplemental Index. 
Lauwereyns, J. (2011). The Anatomy of Bias | The MIT Press. MIT Press. 
https://mitpress.mit.edu/books/anatomy-bias 
Legum, J. (2020, September 22). Trump courts cult. Popular Information. 
https://popular.info/p/trump-courts-cult 
Leman, P. J., & Cinnirella, M. (2013). Beliefs in Conspiracy Theories and the Need for Cognitive 
Closure. Frontiers in Psychology, 4. Directory of Open Access Journals. 
https://doi.org/10.3389/fpsyg.2013.00378 
Lenard, P. T. (2008). Trust Your Compatriots, but Count Your Change: The Roles of Trust, Mistrust 
and Distrust in Democracy. POLITICAL STUDIES -OXFORD-, 2, 312. British Library Document 
Supply Centre Inside Serials & Conference Proceedings. 
Levai, E. (2020, September 17). Before QAnon, Anonymous was Leading Save the Children Marches. 
The Daily Dot. https://www.dailydot.com/debug/qanon-anonymous-save-the-children/ 
30 
Levinthal, D. (2020, September 15). QAnon devotees have made dozens of donations to the Trump 
campaign and Republican political committees. And they may be violating federal law. Business 
Insider. https://www.businessinsider.com/qanon-donations-trump-republican-party-elections-
2020-9 
Lewandowsky, S., & Cook, J. (2020). The Conspiracy Theory Handbook. George Mason University: 
Center for Climate Change Communication. http://sks.to/conspiracy 
Lewandowsky, S., Oberauer, K., & Gignac, G. E. (2013). NASA faked the moon landing—Therefore, 
(climate) science is a hoax: An anatomy of the motivated rejection of science. Psychological 
Science, 24(5), 622-633. 
Lewis, B., & Marwick, A. E. (2017, May 15). Media Manipulation and Disinformation Online. Data & 
Society; Data & Society Research Institute. https://datasociety.net/library/media-manipulation-
and-disinfo-online 
Lilienfeld, S. O., & Byron, R. (2013). Your brain on trial. Scientific American, 23(6), 44–53. 
Lim, L. (2011). Beyond logic and argument analysis: Critical thinking, everyday problems and 
democratic deliberation in Cambridge International Examinations' Thinking Skills curriculum. 
Journal of Curriculum Studies, 43(6), 783–807. https://doi.org/10.1080/00220272.2011.590231 
List of cognitive biases. (2020). In Wikipedia. 
https://en.wikipedia.org/w/index.php?title=List_of_cognitive_biases&oldid=981171823 
Livingston, J. A. (2003). Metacognition: An overview (p. 7). 
http://search.proquest.com/eric/docview/62223833/6B98847DA8C74EDFPQ/1 
31 
Lloyd, M., & Bahr, N. (2010). Thinking critically about critical thinking in higher education. 
International Journal for the Scholarship of Teaching and Learning, 4(2), 1–16. 
https://doi.org/doi.org/10.20429/ijsotl.2010.040209 
Logically. (2020, September 10). QAnon Key Figure Revealed as Financial Information Security 
Analyst from New Jersey [Fact-checking products and services]. Logically. 
https://www.logically.ai/articles/qanon-key-figure-man-from-new-jersey 
Lynch, M. P. (2019). Fragmented Reasons: Is the Internet making us less reasonable? 2017 excerpt 
from The Internet of Us. In E. C. Carillo, MLA Guide to Digital Literacy (pp. 28–37). The Modern 
Language Association of America. 
Mac, R., & Lytvynenko, J. (2020, October 6). Facebook Has Banned QAnon. BuzzFeed News. 
https://www.buzzfeednews.com/article/ryanmac/facebook-bans-qanon 
Macrine, S. (2020). Critical pedagogy in uncertain times (2nd ed.). Palgrave Macmillan. 
http://www.myilibrary.com?id=266465 
Maggie E. Toplak, & Keith E. Stanovich. (2003). Associations between myside bias on an informal 
reasoning task and amount of post-secondary education. Applied Cognitive Psychology, 17(7), 
851. Academic Search Complete. 
Magno, C. (2010). The role of metacognitive skills in developing critical thinking. Metacognition and 
Learning, 5(2), 137–156. https://doi.org/10.1007/s11409-010-9054-4 
Main, K. J., Dahl, D. W., & Darke, P. R. (2007). Deliberative and Automatic Bases of Suspicion: 
Empirical Evidence of the Sinister Attribution Error. Journal of Consumer Psychology, 17(1), 59-
69. 
32 
Manjoo, F. (2020, October 21). Opinion | I Spoke to a Scholar of Conspiracy Theories and I'm Scared 
for Us. The New York Times. https://www.nytimes.com/2020/10/21/opinion/q-anon-
conspiracy.html 
Marchlewska, M., Cichocka, A., & Kossowska, M. (2018). Addicted to answers: Need for cognitive 
closure and the endorsement of conspiracy beliefs. European Journal of Social Psychology, 2, 
109. Gale Academic OneFile. https://doi.org/10.1002/ejsp.2308 
Marin, L. M., & Halpern, D. F. (2011). Pedagogy for developing critical thinking in adolescents: 
Explicit instruction produces greatest gains. Thinking Skills and Creativity, 6(1), 1–13. 
https://doi.org/10.1016/j.tsc.2010.08.002 
McCrae, N. (2011). Nurturing Critical Thinking and Academic Freedom in the 21st Century University. 
International Journal of Teaching and Learning in Higher Education, 23(1), 128–134. 
Meriam Library, C. S. U., Chico. (2010). Evaluating information – applying the CRAAP test 2010. 
Meriam Library, California State University, Chico. 
http://www.csuchico.edu/lins/handouts/eval_websites.pdf 
Michael Butter. (2020). Routledge Handbook of Conspiracy Theories. Conspiracy Theories. Routledge. 
Miller, E. (2020, September 17). Double Check: Is QAnon "Harmless"? [Fact-checking products and 
services]. Logically. https://www.logically.ai/articles/double-check-is-qanon-harmless 
Mitchell, A., Jurkowitz, M., Oliphant, J. B., & Shearer, E. (2020). Most Americans who have heard of 
QAnon conspiracy theories say they are bad for the country and that Trump seems to support 
people who promote them (American Trends Survey No. 2; American Trends). Pew Research 
Center, Journalism and Media. https://www.journalism.org/2020/09/16/most-americans-who-
33 
have-heard-of-qanon-conspiracy-theories-say-they-are-bad-for-the-country-and-that-trump-
seems-to-support-people-who-promote-them/ 
Mulnix, J. W. (2012). Thinking Critically about Critical Thinking. Educational Philosophy and Theory, 
44(5), 464–479. https://doi.org/10.1111/j.1469-5812.2010.00673.x 
Nelson, J. C., Adams, G., Branscombe, N. R., & Schmitt, M. T. (2010). The Role of Historical 
Knowledge in Perception of Race-Based Conspiracies. RACE AND SOCIAL PROBLEMS, 2, 69. 
British Library Document Supply Centre Inside Serials & Conference Proceedings. 
New World Order (conspiracy theory). (2020). In Wikipedia. 
https://en.wikipedia.org/w/index.php?title=New_World_Order_(conspiracy_theory)&oldid=98
2537385 
Nguyen, T. (2020, July 12). Trump isn't secretly winking at QAnon. He's retweeting its followers. 
POLITICO. https://www.politico.com/news/2020/07/12/trump-tweeting-qanon-followers-
357238 
Nieto, A. M., & Sainz, C. (2011). Skills and dispositions of critical thinking: Are they sufficient? Anales 
de Psicología / Annals of Psychology, 27(1), 202–209. 
Oliver, J. E., & Wood, T. (2014a). Medical Conspiracy Theories and Health Behaviors in the United 
States. JAMA INTERNAL MEDICINE, 174(5), 817–818. edswsc. 
https://doi.org/10.1001/jamainternmed.2014.190 
Oliver, J. E., & Wood, T. J. (2014b). Conspiracy Theories and the Paranoid Style(s) of Mass Opinion. 
American Journal of Political Science, 58(4), 952–966. https://doi.org/10.1111/ajps.12084 
Ovide, S. (2020, October 8). On Tech: False rumors often start at the top [Column]. 
https://messaging-custom-
34 
newsletters.nytimes.com/template/oakv2?campaign_id=158&emc=edit_ot_20201008&instanc
e_id=22939&nl=on-tech-with-shira-
ovide&productCode=OT&regi_id=74078906&segment_id=40293&te=1&uri=nyt%3A%2F%2Fne
wsletter%2Fc049b606-7d08-573a-a8e5-
8378095b670a&user_id=d5ca7fca5761265733fed96151d0eb09 
Parsons, S., Simmons, W., Shinhoster, F., & Kilburn, J. (1999). A Test of the Grapevine: An Empirical 
Examination of Conspiracy Theories Among African Americans. SOCIOLOGICAL SPECTRUM, 2, 
201–222. British Library Document Supply Centre Inside Serials & Conference Proceedings. 
Patrick J. Lehman, & Marco Cinnirella. (2007). A major event has a major cause: Evidence for the role 
of heuristics in reasoning about conspiracy theories. Social Psychological Review, 9, 18–28. 
PEN America. (2017, October 12). Faking News: Fraudulent News and the Fight for Truth. PEN 
America. https://pen.org/research-resources/faking-news/ 
PEN America. (2019, March 12). Truth on the Ballot: Fraudulent News, the Midterm Elections, and 
Prospects for 2020. PEN America. https://pen.org/truth-on-the-ballot-fraudulent-news/ 
PEN America. (2020, March 25). PEN America's Guide on COVID-19 and Disinformation. PEN 
America. https://pen.org/pen-america-guide-covid-19-disinformation/ 
Pennycook, G., McPhetres, J., Zhang, Y., Lu, J. G., & Rand, D. G. (2020). Fighting COVID-19 
Misinformation on Social Media: Experimental Evidence for a Scalable Accuracy-Nudge 
Intervention. Psychological Science, 31(7), 770–780. 
https://doi.org/10.1177/0956797620939054 
35 
Pierre, J. (2020, August 21). How Far Down the QAnon Rabbit Hole Did Your Loved One Fall? 
Psychology Today. https://www.psychologytoday.com/blog/psych-unseen/202008/how-far-
down-the-qanon-rabbit-hole-did-your-loved-one-fall 
Pipes, D. (1997). Conspiracy: How the paranoid style flourishes and where it comes from. Free Press. 
Popova, M. (2014). The Baloney Detection Kit. Pocket. https://getpocket.com/explore/item/the-
baloney-detection-kit-carl-sagan-s-rules-for-bullshit-busting-and-critical-
thinking?utm_source=pocket-newtab 
Popper, K. (1945). The Open Society and Its Enemies, Book II. Routledge and Kegan Paul. 
Prescott, V., Mahadevan, P., & Associated Press. (2020, July 16). How QAnon Is Migrating From The 
Dark Web Into Georgia Politics [Online]. In On Second Thought. Georgia Public Broadcasting, 
NPR, PBS. https://www.gpb.org/news/2020/07/16/how-qanon-migrating-the-dark-web-
georgia-politics 
Rajabi, Z., Shehu, A., & Purohit, H. (2019). User Behavior Modelling for Fake Information Mitigation 
on Social Web. In R. Thomson, H. Bisgin, C. Dancy, & A. Hyder (Eds.), Social, Cultural, and 
Behavioral Modeling (pp. 234–244). Springer International Publishing. 
https://doi.org/10.1007/978-3-030-21741-9_24 
Rathje, S. (2018, October 15). Why People Ignore Facts. Psychology Today. 
https://www.psychologytoday.com/blog/words-matter/201810/why-people-ignore-facts 
Robinson, S. M. (2017). Socratic Questioning: A Teaching Philosophy for the Student Research 
Consultation. In the Library with the Lead Pipe. /2017/socratic-questioning/ 
Rohlinger, K. (2020, August 28). How to Talk to Family Members About Conspiracy Theories So They 
Actually Listen [News]. Popsugar| MSN | Lifestyle. https://www.msn.com/en-
36 
us/Health/wellness/how-to-talk-to-family-members-about-conspiracy-theories-so-they-
actually-listen/ar-BB18tHtB 
Roose, K. (n.d.). How 'Save the Children' Is Keeping QAnon Alive. The New York Times. Retrieved 
October 8, 2020, from https://www.nytimes.com/2020/09/28/technology/save-the-children-
qanon.html 
Roose, K. (2020a, August 20). Think QAnon Is on the Fringe? So Was the Tea Party. The New York 
Times. https://www.nytimes.com/2020/08/13/technology/qanon-tea-party.html 
Roose, K. (2020b, September 15). Yoga Teachers Take On QAnon. The New York Times. 
https://www.nytimes.com/2020/09/15/technology/yoga-teachers-take-on-qanon.html 
Roose, K. (2020c, October 3). Following Falsehoods: A Reporter's Approach on QAnon. The New York 
Times. https://www.nytimes.com/2020/10/03/insider/qanon-reporter.html 
Roose, K. (2020d, October 7). Why Conspiracy Theories Are So Addictive Right Now. The New York 
Times. https://www.nytimes.com/2020/10/07/technology/Trump-conspiracy-theories.html 
Rosenberg, M., & Haberman, M. (2020, August 22). The Republican Embrace of QAnon Goes Far 
Beyond Trump. The New York Times. https://www.nytimes.com/2020/08/20/us/politics/qanon-
trump-republicans.html 
Rothschild, M. (2020a, August 31). Who Is QAnon? Was the Poster's Identity Revealed This Week? 
The Daily Dot. https://www.dailydot.com/debug/who-is-qanon-jim-watkins-rumors/ 
Rothschild, M. (2020b, September 10). Why we shouldn't call QAnon a "collective delusion." The 
Daily Dot. https://www.dailydot.com/debug/qanon-what-is-qanon-name/ 
37 
Russo, A., Jankowski, A., Beene, S., & Townsend, L. (2019). Strategic source evaluation: Addressing 
the container conundrum. Reference Services Review, 47(3), 294–313. 
https://doi.org/10.1108/RSR-04-2019-0024 
Sanford School of Public Policy. (2020). Duke University Reporters Lab [Fact-checking products and 
services]. Duke Reporters' Lab. https://reporterslab.org/ 
Saunders, L., & Wong, M. A. (2020). Instruction in Libraries and Information Centers. Windsor & 
Downs Press. https://doi.org/10.21900/wd.12 
Scheufele, D. A., & Krause, N. M. (2019). Science audiences, misinformation, and fake news. 
Proceedings of the National Academy of Sciences, 116(16), 7662–7669. 
https://doi.org/10.1073/pnas.1805871115 
Sedlmeier, P., & Gigerenzer, G. (2001). Teaching Bayesian Reasoning in Less Than Two Hours. 
JOURNAL OF EXPERIMENTAL PSYCHOLOGY GENERAL, 3, 380. British Library Document Supply 
Centre Inside Serials & Conference Proceedings. 
Seeber, K. P. (2017, March 18). Wiretaps and CRAAP [Wordpress]. Kevin Seeber | MLIS. 
http://kevinseeber.com/blog/wiretaps-and-craap/ 
Shoulders, B., Follett, C., & Eason, J. (2014). Enhancing Critical Thinking in Clinical Practice: 
Implications for Critical and Acute Care Nurses. Dimensions of Critical Care Nursing, 33(4), 207–
214. https://doi.org/10.1097/DCC.0000000000000053 
Silverman, C. (2015). Lies, Damn Lies and Viral Content. https://doi.org/10.7916/D8Q81RHH 
Silverman, C., Buttry, S., Wardle, C., Barot, T., Browne, M., Ingram, M., Meier, P., Knight, S., Tsubaki, 
R., Iacucci, A. A., Phillips, T., Stowell, D., Koettl, C., Law, P., De Rosa, A., Trewinnard, T., Durand, 
S., Bair, M., Bannock, C., … SH, M. (2013). Verification Handbook: Homepage. Verification 
38 
Handbook: A Definitive Guide to Verifying Digital Content for Emergency Coverage. 
http://verificationhandbook.com/ 
Slevin, C., & Associated Press. (2020, August 13). Judge: Mom accused in QAnon kidnapping plot can 
stand trial. In ABC News. ABC. https://abcnews.go.com/Politics/wireStory/judge-mom-accused-
qanon-kidnapping-plot-stand-trial-72367294 
Snopes. (2020). Snopes.com [Fact-checking service]. Snopes.Com. https://www.snopes.com/ 
Sreenivasan, T. P. (2014). Editorial. 1(1), 1–2. 
https://doi.org/doi.org/10.1177%2F2347631113518400 
Stanovich, K. E., West, R. F., & Toplak, M. E. (2013). Myside Bias, Rational Thinking, and Intelligence. 
Current Directions in Psychological Science, 22(4), 259–264. 
https://doi.org/10.1177/0963721413480174 
Stelter, B. (2020, August 15). Analysis: QAnon is conspiratorial, dangerous, and growing. And we're 
talking about it all wrong. In CNN Business Analysis. CNN. 
https://www.cnn.com/2020/08/14/media/qanon-news-coverage/index.html 
Sullivan, D., Landau, M. J., & Rothschild, Z. K. (2010). An existential function of enemyship: Evidence 
that people attribute influence to personal and political enemies to compensate for threats to 
control. Journal of Personality and Social Psychology, 98(3), 434-449. 
Sullivan, M. C. (2018). Why librarians can't fight fake news. Journal of Librarianship and Information 
Science, 0961000618764258. https://doi.org/10.1177/0961000618764258 
Sunstein, C. R., & Vermeule, A. (2009). Conspiracy theories: Causes and cures. The Journal of Political 
Philosophy, 17(2), 202-227. 
39 
Swami, V., Chamorro-Premuzic, T., & Furnham, A. (2010). Unanswered questions: A preliminary 
investigation of personality and individual difference predictors of 9/11 conspiracist beliefs. 
APPLIED COGNITIVE PSYCHOLOGY, 24, 749-761. 
Swami, V., Coles, R., Stieger, S., Pietschnig, J., Furnham, A., Rehim, S., & Voracek, M. (2011). 
Conspiracist Ideation in Britain and Austria: Evidence of a monological belief system and 
associations between individual psychological differences and real-world and fictitious 
conspiracy theories. British Journal of Psychology, 102, 443-463. 
Swami, V., Voracek, M., Stieger, S., Tran, U. S., & Furnham, A. (2014). Analytic thinking reduces belief 
in conspiracy theories. Cognition, 133(3), 572–585. ScienceDirect. 
Sweet, C., Swanson, T., & Shermak, J. L. (2019, February 15). The failure of skepticism: Rethinking 
information literacy and political polarization in a post-truth era [Webinar]. 
http://works.bepress.com/christopher_sweet/40/ 
Ted Goertzel. (1994). Belief in Conspiracy Theories. Political Psychology, 15(4), 731. JSTOR Journals. 
https://doi.org/10.2307/3791630 
The Poynter Institute. (2020). PolitiFact [Fact-checking service]. Politifact. 
https://www.politifact.com/ 
Thou shalt not commit logical fallacies. (n.d.). Retrieved October 9, 2020, from 
https://yourlogicalfallacyis.com 
Tolentino, J. (2019). Trick Mirror: Reflections on Self-Delusion. Random House. 
Uscinski, J. E. (Ed.). (2019). Conspiracy theories and the people who believe them. Oxford University 
Press; WorldCat.org. 
Uscinski, J. E. (2020). Conspiracy theories: A primer. Rowman & Littlefield. 
40 
Uscinski, J. E., & Parent, J. M. (2014). American conspiracy theories. (Zimmerman Second Floor 
HV6275 .U83 2014). Oxford University Press; UNM Main Campus Libraries. 
https://libproxy.unm.edu/login?url=https://search.ebscohost.com/login.aspx?direct=true&db=
cat05987a&AN=unm.880461827&site=eds-live&scope=site 
van Prooijen, J.-W. (2019, November 4). How conspiracy theories evolved from our drive for survival. 
Aeon. https://aeon.co/essays/how-conspiracy-theories-evolved-from-our-drive-for-survival 
Vedantam, S., Cohen, R., & Boyle, T. (2018, June 25). Fake News: An Origin Story [Podcast]. In Hidden 
Brain. National Public Radio (NPR). https://www.npr.org/2018/06/25/623231337/fake-news-
an-origin-story 
Verification.handbook.pdf. (n.d.). Retrieved September 25, 2020, from 
http://verificationhandbook.com/downloads/verification.handbook.pdf 
Vogt, P. (2020, September 18). Country of Liars (No. 166) [Podcast]. In Reply All. Gimlet. 
https://gimletmedia.com:443/shows/reply-all/llhe5nm 
Wagner-Egger, P., Delouvée, S., Gauvrit, N., & Dieguez, S. (2018). Creationism and conspiracism 
share a common teleological bias. Current Biology, 28(16), R867–R868. 
https://doi.org/10.1016/j.cub.2018.06.072 
Walker, J. (2014). The United States of paranoia: A conspiracy theory. 
https://www.overdrive.com/search?q=3288547C-F040-4DB1-AE07-F881737BC623 
Warzel, C. (2020, August 15). Opinion | QAnon Was a Theory on a Message Board. Now It's Headed 
to Congress. The New York Times. https://www.nytimes.com/2020/08/15/opinion/qanon-
marjorie-greene-congress.html 
41 
Washington Post. (2020). Fact Checker [Fact-checking products and services]. Washington Post. 
https://www.washingtonpost.com/news/fact-checker/ 
Weill, K. (2020, September 1). What Happens When Ex-Navy SEALS Go Full QAnon? The Daily Beast. 
https://www.thedailybeast.com/what-happens-when-ex-navy-seals-go-full-qanon 
Weiner, S. (2013). Teaching information literacy for life: Addressing the issues (Paper 21). Purdue E-
Pubs. Weiner, Sharon A., "Teaching Information Literacy for Life: Addressing the Issues" (2013). 
Libraries Faculty and Staff Presentations. Paper 21. https://docs.lib.purdue.edu/lib_fspres/21 
Weiskott, E. (2016, December 27). Before "Fake News" Came False Prophecy. The Atlantic. 
https://www.theatlantic.com/politics/archive/2016/12/before-fake-news-came-false-
prophecy/511700/ 
White, D. (2020, June 1). What is Anonymous? Hacker group has re-emerged over George Floyd 
protests. The Sun. https://www.thesun.co.uk/news/3885265/what-anonymous-hacker-george-
floyd-protests/ 
Whitson, J. A., & Galinsky, A. D. (2008). Lacking control increases illusory pattern perception. Science, 
322(5898), 115–117. 
Wiener, S. (2020, October 19). Opinion | What I Learned When QAnon Came for Me. The New York 
Times. https://www.nytimes.com/2020/10/19/opinion/scott-wiener-qanon.html 
William Paul Simmons, & Sharon Parsons. (2005). Beliefs in Conspiracy Theories Among African 
Americans: A Comparison of Elites and Masses. Social Science Quarterly, 86(3), 582. JSTOR 
Journals. 
Wilson, P. (1983). Second-hand knowledge: An inquiry into cognitive authority (Zimmerman Second 
Floor BD175 W55 1983). Greenwood Press. 
42 
Wilson, P. (1991). Bibliographic instruction and cognitive authority. Library Trends, 39(3), 259–270. 
Wineburg, S., & McGrew, S. (2017). Lateral reading: Reading less and learning more when evaluating 
digital information (SSRN Scholarly Paper ID 3048994). Social Science Research Network. 
https://papers.ssrn.com/abstract=3048994 
Wood, M. J. (2016). Some Dare Call It Conspiracy: Labeling Something a Conspiracy Theory Does Not 
Reduce Belief in It. Political Psychology, 37(5), 695–705. https://doi.org/10.1111/pops.12285 
Wood, M. J., & Douglas, K. M. (2013). What about building 7? A social psychological study of online 
discussion of 9/11 conspiracy theories. Frontiers in Personality Science and Individual 
Differences, 4(409). 
Wood, M. J., Douglas, K. M., & Sutton, R. M. (2012). Dead and alive: Beliefs in contradictory 
conspiracy theories. Social Psychological and Personality Science, 3(6), 767–773. 
(N.d.). 
 
 
